This study contributes to the existing teacher education on teacher professional identity, particularly in response to curriculum and instruction, motivation, future job choice and professional development. Our study examines pre-service teachers' professional identity development at the point of 4-year undergraduate program. Our study aims to establish a baseline understanding of their perceptions about teaching before they embark on the initial teacher preparation program and to explore the changes in their perceptions (if any) at the point of graduation from the program. The implications of the findings are discussed in terms of informing admission criteria into the program, how initial teacher preparation program can be enhanced and key areas of focus for beginning teacher induction program.
INTRODUCTION
Examining pre-service teachers' professional identity formation can help teacher educators determine what factors contribute to different outcomes for individual students. Research indicates that the ways teachers view themselves as professionals determine to a great extent how well they do as teachers, how long they stay in the profession, and how they feel about themselves as teachers in the classroom [1] [2] [3] . The student teaching experience has traditionally been viewed as a time when a college student enters a pre-K classroom and turns theory he or she learned through coursework into practice. Teaching in a preschool or kindergarten classroom is challenging. It is physically demanding because there is rarely a moment to sit down. It is mentally and emotionally demanding because it requires that you be constantly alert and always searching for ways to extend the children's discoveries and enhance their learning. Teaching young children can be more difficult and demanding than teaching older children! It is also tremendously rewarding when you see young children develop into independent and self-confident thinkers, doers, and problem-solvers.
The role pre-k teacher is to plan and prepare the environment for learning. Because young children learn through play, it is essential that you provide the materials and equipment necessary for meaningful play activities that support the development of multiple intelligences. The classroom and the outdoor area must be set up with care so that the children will find interesting, stimulating, meaningful, and challenging things to do in an atmosphere that is orderly, safe, and has a sense of purpose. Young children also learn best when they feel emotionally safe and supported. When planning your classroom, always keep in mind the children's ethnicities, cultures, languages, and differing abilities. Make sure that environment, including books, music, posters, pictures, dolls, dramatic play props, cooking activities, and the overall tone of interactions, reflects a respect and concern for each child as a unique individual and as a member of a family and a community. In such a carefully planned learning environment, children will learn that school is a happy, safe, and interesting place in which they can explore, discover, and learn about themselves and the world around them. With this belief system in place they are prepared to move forward into the more structured world of school with eager anticipation and ready for success. The teacher's role within these interactions impacts the relationships that influence the social-emotional climate of the classroom. Teachers portray many roles in the classroom and each child responds in different ways based on previous interactions. The role of the teacher as a creative artist that encourages a curriculum based on experience. Teachers need to allow students to explore and take risks during the learning process. Teaching consisted of both leading children as well as working with children such that learning was a joint adventure. Aoki, teachers are to nurture and tactfully lead their students in a caring manner. By establishing a positive social-emotional climate, teachers support the growth and development of the children in their care. Because there are many dynamics related to all children's interactions with those around them, academic development would also be enhanced by providing an emotionally supportive classroom that fosters positive social interactions. Children need to learn how to interact in a positive, social manner that incorporates beneficial and reciprocal interactions. These interactions may be the key to our children's future success. The function of kindergarten is to initiate an educational program designed to promote intellectual, social, emotional, and physical growth of the child. Kindergarten is to be a gradual transition from home to school with the aim of helping children realize their potential. Kindergarten becomes a bridge between home or preschool and formal education. Kindergarten does not fit into early childhood or into the primary years of education, but did appear to be a bridge between the two phases of learning. It was a period of transition for many young children whose past experiences and interactions were vastly different. For some children building relationships was relatively easy, but for others it could be a difficult road to navigate. Interactions at home as well as during the first few years of preschool provided examples of relationships and influenced the type of interactions children engaged in with their peers as well as others. These early relationships were important as they set the stage for future relationships in school. Teachers needed to realize that their interactions with students had an impact on what the students learned. Examining the complex nature of interactions in the classroom, the challenge is how teachers create a classroom that supported a child's social-emotional well-being. Beyond the child's family and experiences at home, school was an important factor in providing learning experiences. It was important for the teacher to understand the world in which the child lived. The different cultures involved and the different kinds of characteristics in role behavior. These early childhood experiences linked to educational learning capacity later in life. For many children, kindergarten could be a strategic emotional experience, as well as a strategic intellectual one. It was to be the foundation for future learning. Student and teacher behaviors and the effect these interactions have as children takes on various leadership roles in the primary classroom. Different leadership styles produce different behaviors in both groups and individuals, producing different social climates. Authoritarian teachers tend to have students that were very aggressive or very compliant. In democratic environments, aggressive behavior is considered average. Aggression in laissez-faire conditions was extremely high. In the authoritarian group, all policies are determined by the leader. Techniques and steps are dictated as well as who worked with whom. The leader is friendly, but remains detached from the group. In the democratic group all policies are discussed and general steps given along with alternative choices for completing the task at hand. Students are allowed to choose their partners and the division of task is left up to the group. The Leader is an active member of the group and is objective in his perspective. Similar categories of dominant and social behavior among students appear to be influenced by the teachers-student relationships. Teacher personalities influence children's behavior, particularly at the elementary levels. Social-emotional climate can be determined by the teacher behavior alone, and created seven categories to identify whether or not an environment was learner centered or teacher centered. Student teacher provides the individual effort which combine to produce the finished product of professional teacher [4] . Although pre-service teachers report they are prepared to educate, research suggests that teachers lack management effectiveness in the classroom.
This phenomenon discussed and indicated the presence of a disconnect issue between theory and practice [5] . Teacher educators have been challenged that construction of an individual, meaningful, resilient professional identity. Understanding early pre-service teachers' emerging identity may enable teacher educators to prepare pre-service teachers for their teaching career, through facilitating the development of a professional identity as teachers, and eventually the development of effective teachers who thrive in the profession.
PURPOSE OF THE STUDY
The objective of this study is to investigate professional identities of pre-service teachers of kindergarten in rural area college in Yunnan province, China. The following researching questions:
How do beginning pre-service teachers understand themselves as the teacher and how do they present themselves in a drawing of the teacher they aspire to be before they undertake field work in school? How do their identities in curriculum and instruction?
Do they have a clear vision of themselves and the kind of teacher they will become?
In choosing drawing as the method for collecting data about pre-service teachers of kindergarten understandings of themselves as the teacher, we acknowledge that the drawings will not necessarily be works of art in themselves.
LITERATURE
The concept of identity was often vaguely described in terms of the self and one's self-concept [6] .
Identity of the self is seen to be established and maintained either through negotiation within social situations, or through social roles that are internalized by the individuals [7] [8] . Identity can generally be denned as who or what someone is, the various meanings people can attach to themselves, or the meanings attributed by others [9] . Nowadays, identity formation is conceived as an ongoing process that involves the interpretation and reinterpretation of experiences as one lives through them [10] [11] . There are no reasons to assume that teachers are exceptions to this rule. Up till now, little research has been done on teachers' professional identity and, except for so called life-cycle' research [12] [13] [14] , the way they develop this identity. However, some research attempts are being undertaken now, in most cases this research lacks a clear dentition of a teacher's professional identity [15] . Teacher identity research is informed by various theoretical and research paradigms. It indicates that ways teachers view themselves as professionals determine to a great extent how successful they are as teachers, how long they stay in the profession, and how they feel about themselves as teachers within their classroom and school environments [16] .
METHOD
There were altogether 864 student teachers enrolled in the 2015 intake of the BA (Ed) degree program of early childhood development in rural area colleges at Yunnan, China. At entry point of the program, 800 student teachers participated in the entry survey. The sample shows 200 freshman, 180 sophomore, 200 junior, and 220 senior at rural area colleges in spring, 2015. Participants in the full study were students in several sessions of the course. All students required to participate in all classroom activities, to complete assignments and learning activities to meet course requirement, middle term exam, and final exam from the beginning of the spring semester to the end of the spring semester within 18 weeks. The demographics of the sample population are summarized in Table 1 . Table 2 shows the information that all participants' awareness in curriculum or what the early child development education in undergraduate. This focus was on how participants at rural area colleges perceive their professional identity. The findings figured 33 freshman (33%), 31 sophomore (34.5%), 28 junior (28%), and 24 senior (22%) of the participants not to identify primary teachers subject before entering college.
The reliability coefficient of an instrument is generally measured by Cronbach's α. High correlation between alternative survey items or large Cronbach's α (> 0.70), are usually indications that the survey items are indeed reliable. Cronbach's Alpha value for all questionnaire items was 0.898, indicating strong reliability. Table 3 figured the motivation of participants' choice in department of school education. 74 (18.4%) by self, 104 (26%) by parents and friends, 216 (54%) by score factor, and 6 (1.6%) by other factors showed that score factor is an important element of professional identity in motivation, meaning that teachers' original active performance in the process of professional development.
RESEARCH FINDING
This suggests that most students in this study rated curriculum and instruction quite low, and they were also quite low in their ratings of satisfaction with skills course, the last item of the questionnaire (see Table 4 ).
This part of questions addresses the issue on how students perceive their future job selecting. In the data analysis, the majority, at least 58 %, of students believe that early child development education teacher outline is very good after they graduate from college. And at least 58.1% will choose early child development education teacher as their first choice after they graduate from college. But, still14.6 participants and 4.3% one will choose as government workers and other jobs respectively (Table 5 & Table 6 ). 
CONCLUSIONS
The findings of the study indicate further questions to be answered in relation to the process. Identity is contextual and shaped by interplay of the personal and the contextual, with potential conflict, for example, between the personal and the professional. Pre-service teachers in other studies have reported a tension between the expectations of the school and the university and that the teacher they want to be is not valued in a school. For teacher educators, an important role could be one of supporting pre-service teachers to develop the awareness that the image they have of themselves and the reality of the classroom could be different. Identity is shaped by both personal and contextual factors, but there seemed to be no hint of potential future challenges that might destabilize these individuals' positive emotions as they encounter the realities of teaching. Also, in rural China, this results carry important policy implications for teacher recruitment, retention, and professional development. Thus, it raises important questions about how to make teaching a desirable profession, particularly. While much discourse on teacher identity has been focused on its formation during beginning teaching and throughout a teacher's career, much less has been researched on the subject during the early years of teacher preparation, and even less on the extent of the changes in teacher identity that occur between entry to exit points of pre-service preparation. It is therefore hoped that this paper serves as a useful contribution towards a greater understanding of this issue at the pre-service stage.
